
in excessively lengthy paragraphs. The conversion of this prose into manageable
bulleted items, along with some type of topical indicator through chapter titles,
would provide further guidance to the autonomous learner, who may feel threat-
ened by the depth of grammatical explanations and/or the volume of material
covered in the programs.

Coordination of the coursebook with the audio program and supplementary
booklet is not hampered by a complicated numbering system or confusing abbre-
viations on the CD-ROM playlists. Indeed, the reader can open the text to any
given page and easily shift to the corresponding audio recordings without knowl-
edge of the preceding section or topic.

In sum, McGraw-Hill’s Spanish for Family Practitioners and McGraw-Hill’s
Spanish for Nurses clearly meet and exceed any possible expectations as regards
user-friendliness, presentation, and price. The authors’ obvious attention to the
specific needs of the independent  learner, as well as to those of medical profes-
sionals and their non-English speaking patients, render these programs among
the best currently available in the ever expanding market of Spanish for profes-
sional purposes.

Mary Ann Dellinger
Associate Professor of Spanish
Virginia Military Institute
Lexington, VA

Publisher’s Response

We would like to thank Mary Ann Dellinger for such a thorough and insightful
review of these programs. With more than 28 million Spanish-speakers living in
the U.S., communication skills are essential for healthcare providers. Through
their workshops and seminars, authors Joanna Ríos and José Fernández Torres
have perfected the art of teaching essential Spanish language skills as well as
important cultural differences found in the Spanish-speaking world. As Professor
Dellinger noted in her review, each package focuses on key language for family
practitioners and nurses. McGraw-Hill also publishes programs tailored for emer-
gency care providers and healthcare providers: McGraw-Hill's Spanish for
Emergency Care Providers (ISBN 0-07143994-3) and McGraw-Hill's Spanish for
Healthcare Providers (ISBN 0-07143980-3)

Karen Young
Sponsoring Editor
McGraw-Hill Professional

Sevin, Dieter and Ingrid Sevin. Wie geht’s? 
An Introductory German Course. 8th edition. 
Boston: Thomson and Heinle, 2007. ISBN 1-4130-1978-1. Includes
a Text and Audio CD, Workbook and Lab Manual, and a
Video/DVD. 
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Like most introductory German textbooks published in the U.S., Wie geht’s? is
ambitious and expansive in scope. In an introduction (Schritte: Beginnen wir!)
and fifteen chapters, the authors cover the basics of German grammar, while
simultaneously presenting a variety of cultural, historical, linguistic, and geo-
graphical information about German-speaking countries in Europe. The book is
clearly organized, each chapter having the same overall structure. The section
entitled Vorschau introduces the topic in a page-long preview in English, along-
side related images. In the following section, Zum Thema, dialogues-in written
and oral form (available on the accompanying audio CD)-familiarize students
with the chapter topic and offer them a variety of activities for practicing perti-
nent vocabulary. The third section, Struktur, introduces grammar followed by
exercises. The fourth section, Einblicke, features additional vocabulary intended
for an in-depth discussion of the chapter topic. This part also contains a reading
passage, which includes pre- and post-reading activities, writing assignments, and
one final listening comprehension exercise. From Chapter Eight onwards, the
segment Literatur becomes a regular fifth component, introducing students to
authentic poems, short stories, and fairy tales. Biographical information about
each author is provided in English. Throughout each chapter, several light purple
textboxes entitled Fokus present cultural, linguistic, and historical information,
also in English. Where appropriate, the student is provided with suggestions and
strategies for reading and writing, and each chapter also features at least one pro-
nunciation activity. The topics run the usual gamut from “Family,” “Food and
Shopping,” “Holidays and Celebrations,” and “Schools and Professions” to “Leisure
Activities and Health,” “Entertainment,” and Berlin in its historical context. Rather
than devoting one chapter each to Switzerland and Austria, the authors have cho-
sen to highlight these countries within the context of a given chapter. Thus,
Austria is spotlighted in the chapter on city life, while the chapter on traveling
focuses on Switzerland. 

The ancillaries for Wie geht’s? include audio CDs to be used in lab, a video pro-
gram on VHS or DVD, and a student Workbook/Lab Manual (Arbeitsbuch), as well
as the publisher’s companion Website (http://wiegehts.heinle.com). An audio CD
including recordings of all listening comprehension sections and literary texts
comes conveniently packaged with the textbook. The video program features a
staged, slowly spoken Minidrama at the beginning of each chapter, which con-
textualizes the topic. Occasional Blickpunkt-segments filmed in Berlin are
intended to provide cultural background. They are introduced in English, narrated
in German, and invite the viewers to make comparisons between their own cul-
ture and German-speaking cultures. The Workbook contains pre-and post-viewing
activities for the Video and CD listening and writing exercises, all well suited for
homework assignments. Like the Video, the audio recordings are slowly paced
and clearly enunciated. Occasionally, crossword puzzles offer opportunities for
additional vocabulary practice, though all but one give English clues. After every
few chapters a segment entitled Rückblick allows students to review material
previously covered, and an answer key at the end of the workbook enables them
make corrections as they prepare for a test or exam. The publisher’s Website also
is designed to help students review the material. It offers interactive crossword
puzzles, concentration games, vocabulary review, and a tutorial quiz. As in the
textbook, Workbook, and audio-visual program, the structure is consistently the
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same, and users will know what to expect after the introductory chapter. The
Website also offers English podcasts with German examples and Internet activi-
ties for each chapter. 

Now in its eighth edition, Wie geht’s? features an attractive mix of color photo-
graphs, line drawings, and realia, and its layout is clear and user-friendly. Icons iden-
tifying partner-work activities, listening exercises, oral activities, and group
assignments offer learners and instructors a choice of ways in which to interact
with the material. However, although some of the content-based activities are com-
municative, the majority of the grammar exercises lack thematic contextualiza-
tion. Despite employing different language skills, students will find themselves
manipulating a series of random, unrelated phrases and sentences. The book
requires a fair amount of English-German translation, not only in each chapter’s
designated translation assignments, but also in communicative activities. Exercises
entitled Kurzgespräche, for example, describe a given communicative situation at
some length in English, rather than providing the students with a choice of con-
versational cues in German. Realia-based exercises, on the other hand, all consist
of partner-activities with a list of pre-formulated questions, unnecessarily restrict-
ing more adventurous and creative learners. Post-reading activities in the
Einblicke-section consist mainly of matching, cloze and multiple-choice exercises,
whereas mostly personalized questions follow the authentic texts. Categorizing,
sorting, even drawing as alternative or additional post-reading activities would
allow spatial-visual and kinesthetic learners to engage with the material, too. Since
structural practice is also mainly text-based, one wonders why many of the visuals
were not integrated in a more meaningful way into the text. The grammar presen-
tation, on the other hand, follows a logical sequence, conducive to developing
communication strategies. Introducing the conversational past in the fourth chap-
ter, after students have acquired the vocabulary to discuss shopping, eating out,
and holidays certainly provides opportunities for authentic conversations. The
only counter-intuitive structural move seems to be the relatively early introduction
of the dative case (Chapter Three), while deferring the presentation of personal
pronouns in the accusative and dative until the fifth chapter, but I assume the
authors have successfully tested this strategy in their classrooms. 

Wie geht’s? offers a wealth of clearly organized information about German-
speaking countries for the introductory German course. Instructors writing their
syllabi will find the hints for using the book in the quarter or semester system help-
ful and will appreciate the concise summary of the German spelling reform. Most
of the literary selections are interesting and have the potential to stimulate class dis-
cussion, although they do not necessarily fit in with a given chapter’s overriding
thematic and vocabulary focus. Students will undoubtedly find the periodic
reviews in the Workbook useful and will benefit from most of the reading and writ-
ing tips in the main text. However, if instructors are trying to reach more types of
learners in a student-centered classroom, they will need to develop additional,
more varied activities. Furthermore, even though students receive a lot of visual
information about life in German-speaking countries, the video program does not
provide them with opportunities to hear naturally paced German. Novice language
learners can cope with authentic language as long as the tasks designed around the
video or audio segment are manageable. Therefore, instructors whose goal is to
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develop cultural competency will find themselves searching for authentic audio-
visual material and relegating the textbook’s video program to out-of-class viewing
as homework. Since all Website quizzes are cloze and multiple-choice exercises, and
the concentration games and crossword puzzles are simply translation activities,
they are also more suited for self-study than integration into a proficiency-oriented
and communicative computer lab setting. German definitions for the puzzles and
concentration games, as well as image- or audio-based clues, would not only make
the activities less predictable and more challenging, but would also appeal to more
than just language learners.  All in all, though, despite the lack of variation in its
structural and communicative activities, Wie geht’s? offers a solid basis for an intro-
ductory German course, especially if the program is designed around teacher-
centered rather than student-centered, instruction.

Gisela Hoecherl-Alden, Ph.D.
Associate Professor of German
University of Maine
Orono, ME

Tang, Yanfang and Qinghai Chen. Advanced
Chinese: Intention, Strategy, & Communication. 
New Haven: Yale University Press, 2005. ISBN 0-300-10463-4.
Includes an audio CD.

Of the traditional four modalities for the teaching of foreign languages, writing
has been the one that has been least understood and, with rare exceptions, least
emphasized for language instruction in general and the less commonly taught
languages (LCTLs) in particular. It is a telling sign that even with its strong empha-
sis on end-of-training assessments for the products of its basic language programs
at the Defense Language Institute (DLI), the Department of Defense requires only
the attainment of a 1+ level of proficiency in writing on the Interagency
Language Roundtable (ILR) scale — in brief, the ability to do little more than
write short simple notes on routine topics. And neither DLI nor its counterpart
institution for the Department of State, the Foreign Service Institute (FSI), has any
test for the objective assessment of a graduate’s writing skills. 

But for many of us engaged in the teaching and learning of the LCTLs, partic-
ularly those with non-Roman orthographies such as Chinese, the dawn of the
21st century has provoked the desire for a reconsideration of the distinction
between literacy and writing, like the one between literacy and reading that
many of us developed in the 1980s, spurred in large part by the work of Walker
(1982). With the essential standardization of character input methods on an
English-language keyboard, courtesy of Windows XP, the writing of Chinese is no
longer the labor-intensive process it was for previous generations of language
learners. As a result, teachers and learners can begin to think less about the more
mechanical processes by which one traditionally produced the symbols, and
more about the cognitive and creative processes by which one may begin to
actually write in Chinese. 
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